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要 的
本納文は､(I)映像と菜綿音声+F]木綿字港､(2)映像と火縄骨声+突指字蒔､
(3)映像と日本綿旨声+共神事港の三つの異なる音声と字林のコンビネーショ
ンが､常総獲得の前塊となる内容理解にどのように影替するか各艇誠的に考
茶したものである｡被扱者は､日本人中級英紙学習膚 1別j名で､英裾聴解力
テストにより 3つの等質なグループに分けられた｡このそれぞれのグループ
に､上記の :‡条件で猫材を塊示し､その内容Bj!解を鯛べたO題材にはアメリ
か映画の山部を利用 したBその結果､(2)-(i)-(3)の咽に内容理解が揃いこ
とがわかった｡この結巣を被験者のアンケートなどから得られた結果と総藷
すると､中級学習者にとっては､多様な梢報淡 く映像､音声､文宰).を利用
することが幽灘であり､特に情報が外関綿で提JT;された場合には､外LJilLilf字
描-外ri;3緒音声の咽で困難さが増すことかわかった｡本論文では､この結柴
に鹿づき､効果的なせ声と字潜のコンビネーションの在り方､今後の研光の
方向性などについても宵及していくo
1.LiteratureandBackgrol川d
Tthasbeenmorethantwodecadessincevideowasfirstintroducedto
EFL(EnglishasaForeignLanguage)cl･d.qSrOOmSinJapanwiththeaim
offaciHtatingln･qlruction.Videoprovideslearnerswithreal,authentic
targetlanguageinformationthrough theuseofmedia-combinationssuch
aspicturesandsoundtrackorpictures,soundtrackandsubtitles(also
knowna.qcaptionLq).Forexample,inwatchingforeigncommercial
videoswithsubtitles,Wereceiveinformationfromthreesourcesofin-
formationatonetime;pick)res(visual),soundtrackinL2(secondlan･
gunge,English)andsubtitlesinLl(firstlanguage.Japanese)translated
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fromL2scrlPtS･
Paivio(1986)紬testhatinthecaseofsecondorforeignlanguage
learnlng･Whentherearericherandmoremeanlngfulnon-verbalrefer-
ents,suchasobjects,eventsOren10tions,thataretakeninbylearnersin
theformofnon-verbaHJlformation･beterlanguagerecalandappropr ト
ateproductioncanoccur･01ccaneasilyunderstandthebeneficialef-
fe紬 ofnlultトpreLqentationwhenrecalinghisorherownexperienceof
theuseofmnemonicassociationsiqacquirlngnewirtformatiol.Sucha.q
anassociationbetweenavocabularyitem(a.g.,apple)andthevisualim-
ageoftheobjectreferredto(red,round-.Shaped).Thesemnerl10nicasso-
ciationscanbealsoreinforcedbytheauditoryinformationchannelin
theformofuteranceofthetargetvocabularyonthesoundtrack.
InwatchingcaptionedvideoltheremightbeafurtherimplemenlaLion
inmnemonicassociationswhensubtit】edtextualinformationwhich叶
pearsincaptionsj･" ufficientlyabsorbedbylearners.CoheT､(1987)
contendsthaHearnersusesomeassociativememoryaidsautomatically,
anditiscriticalforlanguageteacherstoexaminewaystomaximizethe
benefitsofmnemonichelpforlearnerLq･Thoughitiscrucialy-mporlant
foreducatorstoknowindepth.thenatureandtheprocessofthesebene-
ficiaryinteractionsofmultトpresentatio｡SaSd,YedewaleandGielen
･(i()92)point.qout,thedistributionofatentionbetweendiferentchan_
netsofinformationturnsouttobeadiverLqeandcomplicatedprocess
amongdifferentindividualsISinceviewersseemtodevelopstrateg】es
thatalowthemtoprocessthesechannelsattheirownchoiceaccording
totheirowninterest.
Theadvantageofmultトpresentationwithpictureandsoundtrackbased
ondualcodingtheory(Pavio,1986)hasbeensupportedbyresearch(e.a.,
LevieandLenz･,1982;BaggetandEherenfeucht,1983)･Concerningthe
"dtlalco°ingtheoryH,Paviostates:
HThercaretwoclassesofphenomenahandledcognitively
byseparatesubsylems,Onespecializedfortherepresenta-
tionandprocessingOfinformationconcernlngnonverbal
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objectsandevents,theotherspecializedfordealingwith
language."(Pavio,1986:53)
However,theeffectofaddingsubtitleshasnotbeenthoroughlyex-
ploredyetinlermLSOfitspossiblecombinatimltqWithOllerChannelsof
information,orinthechoicebetweenLlandL2asthemeanLqOfinputof
meSSと唱eSI
RegardilgtheaddingofsubtitlesintheEFLvideoinstruction,there
arethreepo.qsiblewaysofcombiningsubtitlesandsoundtracks;Thefirst
combinationis"standard"whichconsist.iofLIsublitleswithL2sound-
1rack･Thesecondtypeis"bi-modal",withL2(English)LWbtitlesandL2
(English)sotlndtrack･Thethirdis"reversed",withL2(EngHsh)subti-
tlesandLl(Japane馳)Soundtrack.
Holobow,Lamhert,andSayegh(1984)te･qtedtleCOmPrehensionand
memoryinLユofEnglishspeakingpupil･qinFrenclimmersionprcrgranlS
usingtwodifferentcombinationsofchannels･OlCW a.q"reversed",a
combinationOfdialoguesinLl(English)andcoordinatedwithprinted
scriptsinL2(French).Theotherwas"bi-modal",consistingofcoordi-
nateddialogaldscriptsbothinL2.Theyfotlndthat"reversed"combi-
niLtionshowedimpressiveefectsonL2Comprehen.qionandL2conlex･
tualmeanlngCOmPrehension,andobservedthat`bi-modal"facilitated
advancedlearners'comprehensionandmemoryofL2textglVeTl.
Danan(1992)examinedtheL2comprehensionoFatotalof1()2U.S.
collegestudentsinbeginnln島andintermediateFrenchclassesusing
Frenchvideosunderthethreeviewlrlgmode.i:standard,reversed,and
bトmodaLShefoundadvantagesinbothrevel.qedandbi･modal.Subtitles,
whilestandardsubtitlescontributedlitletolearners'retrievalofL2in-
fomalion･Shealsoadvocatesthat.basedonherfindingLq,amodelwhich
integratesbothreversedandbi-modalinputsirltOacompletecurriculum
Lqhouldbeexplored.
HiroseandKamei(1993)examinedtheefectsofsubtitlesu.Singbト
modal.mblitledvideofor275JapaneseEFLstudents,Theyfoundthat
studentsunderstoodbeterwhenseelngthefilmwithcaptions,andthat
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L2Englishsubtitlesfacilitatedunderstandingthroughthelearner'slin-
guisticknowledgesuchasgrammaraltdvocabulary.Theyc】airn:
"CaptionLqhelplearners,especialythosewhohavegram-
maticalknowledge･dndvocabulary.butarerelative)ypoor
atlislenlng,Suchastheintermediategroupinthisstudy,to
undertqtandthedialogue.CaptionscanstlPPlementlackof
listenlrLgability withotherabilitiesstudentsaremore
proficientin･"(HiroseandKamei.1993:ll)
TheainlOfthisstudyistoinvestigatetheeffectivene.qsofthemulti-
presentationofvideounderthreedifferentcombinationsofLl/L2inputs
ilSubtitlesandinsoundtracks,i.e.,standard,bトmodal,andreversed.
Thefocusisespecialyontheeffectivenessof"reversed"modewhich
hasnotbeeninvestigatedforJapaneseEFLlearners.Dtlemainlytotile
technicaldificultie.i,reversedvideotapehasneitherbeenusedinthe
claLqSrOOm norinvestigated･ThereplacementofEnglish(L2)dialogue
withJapanese(Ll)dialoguerequiresaspecialtechniquetocoordinate
theJapanesedialo各uewithwhatisgoingOn壬nthepICtureSISometirnes
trans一ationdoesnotworkwithoutappropriatemodificationsandma-
nipulations.
Theresearchquestionsbasedontheliteraturereviewareasfolows;
(1)whenanEnglishvideoispreseTltedtothreegroupswithdifferent
viewingconditions(modalities)ofstandard,bi-modal,andreversed,is
thereanyslgnificantdifferencetobeobservedamongrespectivemean
testscorefortheircomprehensionofthestory7 1naddition,(2)which
ofthesethreecombinationsdothelearnersfeeli.qmosthelpfulinunder
LqtandingthecorLteXt?
2.TheStudy
2.ISubjects
Thesubjectsofthisstudywere156universityfreshmen.Theywere
fromthreedifferentsectionsofthesameEnglishcoursein･dpr】Vateunト
versityinOsaka.EachclasscDnSistcdofaboutfiftymembers.Theyhad
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studiedEnglishmorethan6yearsinJuniorhighschoolandhighschool･
SubjectswhohadexperiencesinlivinginEnglishspeakingcountries
wereexc一udedfromthestudygroup･
2.2Method
Aftertheinstructorexplainedthegoalsandobjectivesofthisstudyto
thesubjectsoftheseclasses,alisteningsectionoftheComprehensive
EnglishLanguageTest(CEIX ;FormA)wasadnlinistratedasapre･test
inordertodetermineifanysignificantproficiencydifferenceexisted,
(seeHarrisandPalmer,1()86forthedetailsoftheCELTtest･)
Tablc1 DescriptiveStatisticsforPrc･Test
n Means SDs
standard 52 71.37 ().69
Bi-moda1 51 71.41 13.56
Rcvcrsed 53 72.28 9.2t)
TheLESHookapproximate一y3()minutestocomp一ete.TablelslOWS
thedescrlPtivestatisticsforpre-test.A one-wayANOVAshowsthat
thereisnosignificantdifferencesamongmeanscores(F(2,153)ニ･12,
p<.Hg).Furthermore,Hartlcy'Stestrejectedthehomogeneityofvariance
amongthreegroups(i-max=2113,p<･05)･As aresult,thosethree
groupswerealmostthesameintermsoftheirmeanscc,resforthepre-
tesL
Thenafterthepre-test,eachofthesethreegrotlPSWasShownaten
minute.SceneexcerptfromanAmericanvideo,ThePurpleRoseofCalro,
directedbyWoodyAlen,withthecombinationsofdialogueinsound-
1raCksubtitlesasfolows;
(1)Groupone(standardmode):EnglishLqOundtrackaldJapancLSe
subtitle.q
(2)Grouptwo(bトmodalmode):EnglishsoundtrackandEngliLqh
subtitles
(3)Groupthree(reversedmode):Japanese-editedsoundlrackand
Eng】ishsubtitles
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Theywerethenaskedtoanswertencomprehensionquestions(See
Appendix1)basedonthevideoexcerpt･Alofthesequestionswere
multiplechoicetypequestions･Eachquestionwaswritensoitcouldbe
answeredcorrectlyifalearnerwasabletousetheintendedinformation
tqourcefrom picture,subtit)candsoundtrack,Oruseacombinationof
morethanoneofthose･lnaddition･standardandrevertqedgrouptqwere
askedtoglVeWrittencommentsconcerningtheirexperiencesI
Thestudytookupaboutahalfoftwodifferent9()minutelectureperト
ods･rnthefirstclass,mbjectswereinformedofthegoalsandobjectives
ofthisstudyandtheywerealsoinformedthattheirparticipationirLthis
studywasoptionaい hatisliftheydidnotwanttotakepartinthestudy,
theyhadachoicenottod｡solInthesecondcia.qs,theyLqatfortheCELT
listenlngteSt･Theyweretheninformedthattheirparticlpationinthetest
wouldhavenothingtodowithgrading･
2.3 Dat王IAnalysis
Theanswerswerecheckedandscoredrespective一ybytheresearclerS,
Foreachquestion,therewasonlyoneappropriatean占Werandthetotal
numberofcorrectanswerLqWasCOuntedupforeachsubject.Mean.Scores
foreachquestionitem andcategorywerecomparedacrosLqthethree
groupLq･FortheentiremeanscorecomparisonamongthreegroupLq,
Sheffetestswereadrninistered･ForquestionlevelanalyLn.q,theFREC
procedureofSASpackageofLqtatisticalprogramwasusedtocreatethe
three-wayFrequencyandcrosstabtJldtiontables.
3. RestJlts
Theoutcomeofthecomprehensiontestindicatesthatthemeanscore
ofreversedgroupturnedouttobehigherthanthatofthestandardgroup'
andbothofthesewereslgnificantlyhigherthanthatofbi･modalgroup･
匝･<･05seetables2&3)
Asforthemicro-levelanalysis,theFRECproce血rerevealedlhalbi-
modalgroupwasfoundtobcsignificantlylowerわ く.05)thanother
groupsintermsofitLuCOreSforQueLqtions1,2,6,7,8.and9,(table4)
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Table2 DcscriptiyeStatisticsforthreegroups
n Means SDs
?? ??? ? ??? ? ?? ?? ? ? ?? ? ? ??
Table3 TheRcsuJtorShcffe'Test
Reversed Bj_modal
S【imdilrd .27肖 .UO ()I
Bi-modal .()()()*
u?<.【)5)
Table4 TheCrosstabulatior10rComprehensionQuestions
Standard Bトmodal R8V8rSCd Tot(l
Q1 tncorcct 5 ?.3 6 34
Currect 47 28 47 122
Q之 Ⅰncurrcct 6 7 3 16
Cl)TrCC1 46 44 5() 14()
Q3 7ncorrcct B 11 3 22
Corrcct 44 40 50 134
04 TncnrrCCt 13 13 11 37
Cf)rrect 39 38 4ユ 11t)
Q5 lncorrect 12 32 14 58
Correct 4() 19 39 9拐
Q(1 Incorrect 7 31 4 42
CoTrCCt 45 2.0 49 114
Q7 【ncL)rrec【 14 33 き主 55
Corrcct 38 18 45 1()1
Q8 Incorrect 8 26 7 41
Correct 44 25 46 115
Q9 1ncorrcct 1() 22 4 36
Corrcct 42 2() 4() 12()
Ql() lncl)rrCCt lf) 11 7 2H
Corrcct 42 4() 4() lJZ.8
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4.DiscussioJI
Theresultscouldbeinterpretedasfolows:inordertobeterart."er
thecomprehensionquestions.subjectshadtotlnderstandthecontexttoa
sufficientleveLWheninformationwasgivenonlyinL2(bトmodal),it
wasdifficultfortheseintermediateEFLlearnerstounderstandwhatWas
happemngonthescreen,whichcontrastswithwhatHiroseandKamei'.q
findings(1()93)inwhichintermediateEFLstudentswereabletoutilize
evenL2CaptionforbetercomprelenSion･ As Holobowet.a/(1984)
polntedout.bトmodalseemsloworkonlywhensubjectsareadvanced
learners･ItmightbedifficultforintermediateEFLlearner.qtogalnSub-
stantialamountoFcontextualinformationfrontPureL21ingulSticenvト
rorLment･WhencontextinformatiolWasgiveninlearnersILl(Japanese),
10WeVer,itwasrelativelyeasierforthemtoanswerthecontentques-
tions･Also,whenSOurLdtrackwasprovidedi一llearner.S'Ll(reversed
mode),itmighthavebeenabetersourceofinformationthancaptionsin
Ll(standard)becauseL2Soundinformationwasprocessedchronologi-
calywitlPicture,hencebeterassociatedandunderstood.
Whywasthebi-modalgroupconsistentlyoutperformedbyothertwo
groups?AlthoughtheinformationwasPresentedthroughthree.sources,
i･e･,picture,SOundtrackandsubtitle,i川 IereWasnOLIcontained,it
couldnotbeutilizedby一earnerspossiblybecauseofthelackofsuffi-
cientskilstounderstandinforma-ionconveyedsolelythroughL2.As
forquestionswhichcoulddrawanswersfrompictlreSSucha.qQ'S2,3,
and10,therewerenos柑nificantdifferenceLqamongthethreegroups,
Withoutinformationpresentedei伽 rintheformofpictureorthrough
Ll,itseemLu haHheycouldnotfo一lowthecontextofthestory･
Thewrittencommentsmadebybothstandardandreversedgroups
showthat29%stLbjectsofstandardgroupfeltsafeandcornfortablebe-
causetheygotinformationinLlthrough･qubtitles,while72% ofthe
subjectsoftherevertqedgrotlpfe一tthesamebecausetheygotinformation
inLlthroughthereversedsoundtrack･Inth-eversedgroup.somesub-
jectscommentedthattheydidnotfeelliketheywereimprovingL21is-
tenlngCOmprehensionabi一itybecausealtheatlralinformationwas
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givenonlyinLl(Japanese).However,theyfeltsecuredandcouldenjoy
thevideocontentbecausetheydidnotsufferinterferencefrom the
anxietyoflerlCauLqedbylledifficultiesilunderstandingEnglishlan一
gu且ge,RegardingthecombinationsofLl/L2insubtitlesandsoundtrack,
21%ofthestandardgroupsubjectsthoughHhattheCOmbinatic)npattern
oftheirgroupwouldimprovelisteningskillsl32%ofthestandardgroup
subjectspointedoutthatthecombinationoftheirgroupcontributednot
onlvtotheimprovementofliLqteningskils,butalsoloreadin島Skilsthat
mightcontainsomeEnglish/Japanesetranslalionwork.
Ontheotherhand,asmanyaS54% ofthesubjectsinthestandard
grouppolntCdoutthattheycouldnotdoanythingotherthaTlreadthe
JapaleSeCaPtiorLSbecausetheyfelturtabletodotwothingsatthesame
time･25% ofthereversedgrotlpStlbjectspointedoutthatinformation
conveyedthroughthesoundtrackwas$Odominantthattheydidnotpay
anyatentiontofendingsubtitles.8% ofthe standardgroupsubjects
claimedthatevenifonecouldreadsubtitles,therewa.inoroomavail-
ableforutilizingpictures･11% ofthereversedgroupsubjectspointed
outthatwhentheyconcentratedonreadingEnglishcaptions,theywere
unableto一istentotheJapanesesoundtrack,hencewereunablei()under-
standthecontext.
5.Conclusion
Beforeconcluding,someshortcomln蕗SOfthepresentStudyshou】dbC
pointedoul･First,thisstudytriedlofindaone-timeeffectontheEFL
learners'comprehensionofthethreemodesof.qoundtrack側 btitlccom･
bination.Long-term effect.i,whichmi旦htbedifferentfrom thatora
one･timeexperienceneedlobeinv¢stigatedinaseparate仙 dy.Second.
thenumberoftheぷubject.q,atotalof156,isrelativelysmallwhendivid-
edintothethreetreatmentgroups.Thissmallnunlbermighthavecaused
someanomalyinthedataanalyzed. lnconnectionlothis,oursubjects
werefromoneuniversity,and,th鴫 anyfindir唱SOfthisstudyneedlobe
replicatedinotherpopulations･Third,onlyaportiorLOfonemoviewas
usedinourstudy. ConsequerLtly.theidiosyncrasiesofthemoviecou一d
馳
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haveexertedLqOmeinf一uenceontheresultsobtained.
Withtheseshortcomlnが inmind,thefollowlngSummarylSinorder:
Ourstudyrevealsthat,infaci一itatingIntermediateEFL.qttldents'com-
prehension,reversedmodeisthemosteffectivecombinationofsouJld-
trackandsubtitles(folowedbystandardmode). ContrarytotheHiro-
SeandKamei'sstudy(1L)93),however,oursubjectswereunabletoutil-
izeL2informationsources,and,thus, bi･modalmodeturnedouttobe
theleastefectiveone.Inthisconnection,ourmicro-levelanaly.si.qofthe
comprehensionquestionsalsoindicatesthatifthereisnoLlinformation
available,itmightbeextremelydifficultforintermediateEFLstldents
toobtainnecessaryinformationfromauthenticmovies,
UsingLlinformation,beitsubtitleorsoundtrack,canbeaneffective
option,ifproperlyused,forpromotingintermediateEFLstudentslcom･
prehensiQn･As Danan(1992)implies,investigatingtheproperuseofLl
informationillangtlageteachingisthenextagendathatneedstobeex-
plored.
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【Appendixl･ComprehensionQucstions】
TtlefolowlngSaretenCOmPrelen･qionquestionsonthevideo,The
pILrPIL,Rose()ICat･ro･ScE"ZeOnel Eachquestionisfollowedbythe
bracketwhichshowstheinformationsource(S)fromwhichsubjectLqgain
tleinformationnecessarytoanswerthequestion･TheabbreviationsPIC,
SreLSPeCtivelyrefertoPicture,Caption(subtitle),Soundtrack･The as･
teriskbeforenumbershowsthecorrectanswerfore･dClquC･qtion･
Ql.Whatdoesthemal､agertellCeciliaaboutthenewmovie?(C,S)
1.MoreeXCiting1 2･Moreinteresting･
3*Moreromantic. 4.Moredepresslng･
Q2,Wheredoe.qCeciliawork?(P)
1*Aladiner. 2･Alanicefactory1
3.Atatheater. 4･AltheCopacabana･
Q3.WhatisMonkdoingwhenCeciliagoestomeethim?(P)
1.Lookingforajob･ 2･Tryi鴨 tOforgethistroubles･
3.Goingtotheicefactoryl 4*Playingagame･
Q4.Whe,adoesCeciliatellMonktheremightbesomejobtq'･1(C,S)
1.Atthemovietheater･ 2･AHherestaurantl
3.AHhelaundry･ 4*Attheicefactory･
Q5.WhatdoesMonkaskCeciliafor?(C,S)
LSometips1 2.Hislaurldry･
3,Thedice. 4*Somemoney･
Q6.Wh也tCitydothecharactersinthemoviedecide瓜 toVisit?(C･S)
1.Casablanca. 2.Cairo･
3.Tangiers･ 4*Paris･
Q7.Howlonghavelh ry･Jason,andRitabeentraveli咽 Whentheymeet
60 書田晴世 ･植松茂男 ･青田信介 ･竹内 埋
Tom?(S)
1･Sinceyesterday. 2,A w ee k .
3.Foryears. 4 *Tw o w eeks.
Q81WhyisTominEgypt?(C,S)
1.Becauseheiぶmeetlngtheking.
2*BecauseheislookingforthePurpleRoseofCairo.
3.BecauseheisbuylnganeWPithhelmet.
4･BecauseheiLqdigginglnanOldtomb.
Q9･Wheredidafortunete一lerpredictTomwotldfallinlove?(C,S)
1･Cairo. 2.theCopacabana.
3*NewYork. 4.Morocco.
QIOIHowmartyPeoplegotheCopacabana?(P,C,S)
1.Four. 2.Five.
3*Six. 4.Seven.
【Appendix2.CDmmentS】
TranslatedintoEnglishfromJapaneseoflglnals.Eachcommentisfoト
lowedbythebracketwhichshowsthetotalnumberofthesubjectwho
gavesimilarcomments.
<Standardgroup>
SlnnnrtinrTOnilions
*ThismethodisgoodformetopracticeanEnglishlisteningskHL(9)
*Toftencheckoutavideofilmatarentalvideoshop.soIazTLusedto
thismethod,(9)
ヰIcanmakesurethecontentbothbyreadingJapanesesubtitlesand
listeningtoEngHshdialogues.(7)
'Byrepeatinglisten川島tOtheEnglishdialogues,IfeeH winbeable
totlnderstandthecontentwithoutreadil唱theJapanesesubtitles.(2)
*IfIcanlunderstandtheEng一ishdialogues,ItrytosupplemenHhe
meanirLgOfthecontextwiththeJapanesesubtitles.(2)
'lcangetaJotofinformationthroughbothEng一ishandJapane馳
channels.(2)
*Thismethodisdynamicandmakesmcfeelasiflwereinamovie
ModalitiesofSubtitlingandForeignLanguageLeaming
theatre.(2)
*IcanidentifytheeasyEnglishexpressiononlybylisteningtothe
EngHshdialogues-aswellasIcanmakesureofthemeaninginthe
Japanesesubtitles･(l)
*ThismethodisagoodwaytotrainthetranslationabilityfromEng-
1ishintoJapaneLqe･(1)
RellCt呈ITltOt)iTlions
*IonlyreadJapanesesubtit】eswithoutlistenlngtOtheEnglishdial
logues.(ll)
*ThismethodisinevitablebecauseIdonlhaveenoughabilitytoun･
defStand the English dialogues provided only with English
sound,(7)
*Icanlunderstandthecontextindetails.(3)
*Idevotemyselftoreadin島theJapanesesubtitlesloomuch,which
preventsmefromwatchingandenjoyingthepicturepart,(3)
*IstronglydependontheJapanesesubtitles･whichfixesmetothe
screen.(3)
･IcanldotwothingssuchasreadingtheJapanesesubtitlesandHs･
teningtotheEnglishdialoguesatonce･(2)
*Itendtoskiptheunknownwordsbecauseofconcentratingonread･
ingtheJapanesesubtitles･(2)
<Reversedgroup>
Supporti_n_g_Q_pirLjpns
書BecauseoftheJapanesedin)ogues,IcanuTlderstandthemeaningOf
thecontexteasily･(20)
･IcanunderstandthecontentandthemeaningOfthevocabularyby
boththeJapanesedialoguesthroughtheearsandtheETlglishsubtト
tlesthroughtheeyes･(7)
･lcammakesurethemeaningOfvariousexpressionsbyreadingthe
Japanesesubtitles.(5)
･ThismethodisagoodwaytopracticetheEnglishcomposition･(2)
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*Idonlknowifit'sgoodornot,buH canfolowthestorywithout
readingtheEnglishsubtitlesbecausetheJapanesedialoguesare
providedatortce.(2)
*Idon'thavetoconcentrateonlistenlng,SOIcandevotemyselfto
readtheEnglishsubtitles,(1)
*ThismethodwilimprovemyEnglishreadingability.(1)
*lrealizedthereweremanyexpressionsoftranslatingtheEnglish.(1)
*Ifeeleasy,becauLqeIcanreadmorethanheartheEnglish.(1)
*ThismethodwilHmprovemyEnglishreadingspeed.(i)
*FirstIread,thenIhear,whichhelpsmeunderstandthedifficult
Englishexpression.(1)
*lcanunderstandthegrammarthroughbothEnglishandJapanese
channels.(1)
*lcanstudyEng一ishbycomparingwithEnglishandJapanese.(1)
*lamusedtothedoubtedforelgrlmoviesonTV,soIfeelcomfof ト
able一(1)
ReluctnntOninl'oTIS
*ldon'treadtheEnglishsubtitlesbecausetheJapanesedialoguesare
loostronglycomeintomymind.(13)
*WithoultheEnglishsound,IdonlthinkIlearnanythingintheEr唱-
1ishclass.(9)
*TdevotemyselftoreadtheEnglishsubtitlestoomuch,whichpre-
Venlsmefromwatchingandenjoyingthepicturepart.(4)
*WhenIconcentrateonreadil唱 theEng一ishsubtitles,theJapanese
dialoguesoundstendtobeIgnored,asaresultiendedupnot
grasphgthemeaningofthecontext･(4)
*MyEnglishreadingspeedisnotfaLqtenoughtofolow theEnglish
subtitlesonthescreen,soIgotfrustrated･(2)
*Thismethodlacksindynamics.(2)
*Foreigners叩eakJapanese(doubted)fluentlyisfunnyandurlnatu-
ral.(1)
*Ifeelpainofmyeyes.(1)
ModalitiesofSubtitlingandForeignLanguageLearning
*lfeelfrustratedwiththe.SlighttimingdifferenceoftheJapanese
dialoguesandtheEng一ishsubtitles.(1)
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